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Plainfield Public Schools 

English Language Arts  

Curriculum Unit 

 

Grade 1 

Unit of Study 5 
Pacing  5-7 Weeks 

Unit Overview In this unit, students will focus on reading informational texts.  They 
will present information about plants, possibly choosing to write 
How-To Books about plants.  By the end of the unit students should 
be able to identify various nonfiction text features, while also 
incorporating some of them into their presentations.  They will 
identify main idea and supporting details in various nonfiction texts.  
Additionally students will continue to demonstrate the understanding 
and basic organization of print including capitalizing words at the 
beginning of a sentence, and placing the correct punctuation the 
end of a sentence.  They will demonstrate an understanding of 
spoken words, syllables, and sounds, while learning various 
digraphs and blends.  Students will read and write words with 
common inflectional endings.  By the end of the unit students will 
complete a presentation about plants, which could meet writing 
portfolio requirement # 2, Informative (W.1.2), or # 5 Choice 
(W.1.2). 
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UNIT STANDARDS 

 
 

COMMON CORE N.J. PRIORITY STANDARDS 
 
Reading Literature: 
RL.1.2    Retell stories, including key details, and demonstrate understanding of 

their central message or lesson. 
RL.1.3    Describe characters, settings, and major event(s) in a story, using key 

details. 
RL.1.6    Identify who is telling the story at various points in a text. 
RL.1.7    Use illustrations and details in a story to describe its characters, setting, 

or events. 
RL.1.9    Compare and contrast the adventures and experiences of characters in 

stories. 
RL.1.10   With prompting and support, read and comprehend stories and poetry at 

grade level text complexity or above. 
 
Reading Informational Text: 
RI.1.1     Ask and answer questions about key details in a text. 
RI.1.2     Identify the main topic and retell key details of a text. 
RI.1.4     Ask and answer questions to help determine or clarify the meaning of 

words and phrases in a text. 
 
Reading Foundational Skills: 
RF.1.2b  Orally produce single-syllable words by blending sounds (phonemes), 

including consonant blends. 
RF.1.2c  Isolate and pronounce initial, medial vowel, and final sounds (phonemes) 

in spoken single-syllable words. 
RF.1.2d  Segment spoken single-syllable words into their complete sequence of 

individual sounds (phonemes). 
RF.1.3a  Know the spelling-sound correspondences for common consonant 

digraphs (two letters that represent one sound). 
RF.1.3b  Decode regularly spelled one-syllable words. 
RF.1.3c  Know final –e and common vowel team conventions for representing 

long vowel sounds. 
RF.1.3f  Read words with inflectional endings. 
RF.1.3g  Recognize and read grade-appropriate irregularly spelled words. 
RF.1.4    Read with sufficient accuracy and fluency to support comprehension. 
RF.1.4a  Read grade-level text with purpose and understanding. 
RF.1.4b  Read grade-level text orally with accuracy, appropriate rate, and 

expression. 
RF.1.4c  Use context to confirm or self-correct word recognition and 

understanding, rereading as necessary. 
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Writing: 
W.1.3     Write narratives in which they recount two or more appropriately 

sequenced events, include some details regarding what happened, use 
temporal words to signal event order, and provide some sense of 
closure. 

W.1.5      With guidance and support from adults, focus on a topic, respond to 
questions and suggestions from peers and self-reflection, and add 
details to strengthen writing and ideas as needed. 

W.1.8      With guidance and support from adults, recall information from 
experiences or gather information from provided sources to answer a 
question. 

 
Speaking and Listening: 
SL.1.1    Participate in collaborative conversations with diverse partners about 

grade 1 topics and texts with peers and adults in small and large groups. 
SL.1.1a   Follow agreed-upon norms for discussions (e.g., listening to others with 

care, speaking one at a time about the topics and texts under 
discussion). 

SL.1.1b   Build on others’ talk to conversations by responding to the comments of 
others through multiple exchanges. 

SL.1.1c   Ask questions to clear up any confusion about the topics and texts 
under discussion 

SL.1.4     Describe people, places, things, and events with relevant details, 
expressing ideas and feelings clearly. 

SL.1.5     Add drawings or other visual displays to descriptions when appropriate 
to clarify ideas, thoughts, and feelings 

SL.1.6     Produce complete sentences when appropriate to task and situation. 
 
Language: 
L.1.1       Demonstrate command of the conventions of standard English grammar 

and usage when writing or speaking. 
L.1.1d     Use personal, possessive, and indefinite pronouns (e.g., I, me, my, they, 

them, their, anyone, everything). 
L.1.1g     Use frequently occurring conjunctions (e.g., and, but, or, so, because). 
L.1.1h     Use determiners (e.g., articles, demonstratives). 
L.1.1i      Use frequently occurring prepositions (e.g., during, beyond, toward). 
L.1.2c     Use commas in dates and to separate single words in a series 
L.1.4       Determine or clarify the meaning of unknown and multiple-meaning 

words and phrases based on grade 1 reading and content, choosing 
flexibility from an array of strategies. 

L.1.4a     Use sentence-level context as a clue to the meaning of a word or phrase. 
L.1.4b     Use frequently occurring affixes and inflection (e.g., -ed, -s, -ing, re-, un-, 

pre-, -ful, -less) as a clue to the meaning of a word. 
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SUPPORTING STANDARDS 
 
Reading Literature: 
RL.1.4     Identify words or phrases in stories or poems that suggest feelings or appeal 

to the senses.. 
 
Reading Foundational Skills: 
RF.1.2    Demonstrate mastery of spoken words, syllables, and sounds (phonemes) by 

using knowledge that every syllable must have a vowel sound to determine the 
number of syllables in a printed word. 

RF.1.2a  Distinguish long from short vowel sounds in spoken single-syllable words. 
RF.1.3    Know and apply grade-level phonics and word analysis skills in decoding 

words. 
RF.1.3d  Distinguish long and short vowels when reading regularly spelled one-syllable 

words. 
RF.1.3e  Decode two-syllable words following basic patterns by breaking the words into  

syllables using knowledge that every syllable must have a vowel sound. 
 
Writing: 
W.1.6      With guidance and support from adults, use a variety of digital tools to produce 

and publish writing, including in collaboration with peers. 
 
Language: 
L.1.2       Demonstrate command of the conventions of standard English capitalization, 

punctuation, and spelling when writing. 
 
 

 

 

“UNWRAPPED” Power Standards 

 
Reading Informational Text: 
RI.1.1     ASK and ANSWER questions about key details in a text. 
RI.1.2     IDENTIFY the main topic and retell key details of a text. 
RI.1.4     ASK and ANSWER questions to help determine or clarify the meaning of 

words and phrases in a text. 
 
Writing 
W.1.5      With guidance and support from adults, focus on a topic, RESPOND to 

questions and suggestions from peers and self-reflection, and ADD 
details to strengthen writing and ideas as needed. 

W.1.8      With guidance and support from adults, RECALL information from 
experiences or GATHER information from provided sources to answer a 
question. 
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“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

POWER STANDARD: RI.1.1 

Ask/Answer  
 
 
 

Questions 

 about key details in a text 
 
 
 

1 

Students Know: 

 How to formulate questions about an informational text. 
 Many of the answers to questions can be found in the text. 
 A key detail is a piece of information in a text that aids in their comprehension of 

the text. 
 Key words in a question give the reader clues about what information is being 

sought.  

Students Can: 

 Answer questions about an informational text. 
 Use key details to respond to questions about an informational text. 
 Formulate questions about an informational text. 
 Determine what information they are being asked to find in an informational text. 
 Monitor their comprehension of an informational text by asking appropriate 

questions as they read. 
 Identify key words within a question. 

 

POWER STANDARD:RI.1.2 

 
Identify 
Retell 
 
 

 
Main topic 
Key details 
 
 
 
 
 
 
 
 
 

1-2 
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Students Know: 

 A main topic is what an informational text is about.  
 A key detail is a piece of information in a text that aids comprehension.  

Students Can: 

 Evaluate details in a story to decide which is most relevant to determining the 
main topic.  

 Determine the main topic of an informational text.  
 Retell key details of an informational text. 

 

POWER STANDARDS: RI.1.4 

    Ask/Answer Questions 

 to help determine or clarify 
the meaning of words and 
phrases in a text. 
 

2-3 

Students Know: 

 A question has an answer and the answer is a statement. 
 The answer to a question may help them comprehend the text. 
 Context clues are words or sentences around an unfamiliar word used to clarify 

its meaning. 

Students Can: 

 Answer questions about unknown words or phrases. 
 Use context clues to help answer their questions and clarify the meanings of 

words or phrases. 

 
POWER STANDARDS: W.1.5 

    Respond  
 
 
    Add 

To questions and suggestions from 
peers and self-reflection 
 
Details 

3 

Students Know: 

 A topic is a subject or idea that can be developed through writing or discussion. 
 Revision is making changes to a piece of writing. 
 Details help readers understand the writer's thoughts. 
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 That revision is an ongoing process that provides writers with opportunities to 
clarify ideas, revisit sentence structure and word choice, and refine writing. 

Students Can: 

 Determine where to add or change details. 
 Evaluate whether details support a topic. 

 

POWER STANDARDS: W.1.8 

    Recall 
 
    Gather 

Information from experiences 
 
Information 

 from provided sources to 
answer a question 

2-3 

Students Know: 

 How past experiences can be relevant to answering a question.  
 A question is a sentence that asks for information.  
 An answer provides relevant information to a question. 
 How to gather information from different sources to answer a question.  

Students Can: 

 Determine what information is needed to answer a question.  
 Gather information in response to a question.  
 Determine if their past experiences can help answer a question. 

 

 

 Unit Vocabulary Terms 

“Unwrapped” Power Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

 

 details 
 comprehension 
 events 
 informational text 
 monitor 
 recall 
 strategy 
 text 
 detail 

 

 botanist 

 plants 

 garden 

 soil 

 sunlight 

 root 

 stem 

 petal 

 schema 

 roots 
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 lesson 
 message 
 purpose 
 retell 
 answer 
 context clues 
 definition 
 phrases 
 question 
 refine 
 revision 
 suggestions 
 topic 
 clarify 
 details 
 peers 
 refine 
 revision 

 leaf 

 grow 

 germinate 

 seed 

 flower 

 misconceptions 

 seedling 

 bloom 

 sprout 

 fruit 

 pollen 

 nectar 
 

 

Essential Questions  Corresponding Big Ideas 

 
How does schema help the 
reader? 
 
 
 
 
 
Why are details important in my 
response?   
 
 
 
 
How can I use the questions and 
suggestions from others to 
strengthen my writing? 

 
When a reader uses their schema 
they activate prior knowledge 
which helps them to make 
connections. 

 
 
 
           Details help writers make their 

ideas clear for the reader.  
 
 
 
  

A writer must determine how to 
revise their paper based on peer 
and teacher suggestions to 
strengthen their final product.  
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Unit Assessments 
 

Pre-Assessment 
Plainfield Public Schools Unit Assessment 

 

Post-Assessment 
 

 
Unit Assessment 

 
Essential Questions Post-Assessment 

 
 

Scoring Guides and Answer Keys 

 
See Unit Assessment Planner 
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Engaging Learning Experiences 

 
Engaging Scenario 

 
 
 
The first graders at your school want to beautify the school by making a garden. The 

principal needs to be convinced that first grade students know enough about plants and 

flowers before allowing them to proceed with the garden project. Your job will be to learn 

everything you can about plants and flowers. You will need to become a kid-botanist! You 

will present your information to the principal to persuade him/her to allow first graders to 

plant a school garden for all to see!  Good luck on your mission! 

 
 

 

Performance Task Synopses 

 
          Task 1 -  Schema Chart 

 
               Students will use a schema chart to conceptualize their knowledge about  
               plants. 
 
               Students will jot down questions, wonderings, and new learning as they  
               listen to informational texts on plants and flowers. 
 
Task 2 – Botanist Word Book 
 

    Students will determine the meanings of words and phrases by  
    creating a “Growing Words” book. (ongoing) 
 

 
Task 3-   How to Grow a Garden Presentation 
 
               Students will identify what a plant needs to survive and develop a  
               presentation that highlights their knowledge. 
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Performance Task # 1 
In Detail 

 
Power Standards: 
 
RI.1.1, RI.1.2, RI.1.4, W.1.5, W.1.8 
 
Supporting Standards: 
 

RF.1.1,.1.2, RF.1.3, RF.1.4, L.1.2, SL.1.1, SL.1.5, SL.1.6 
 
Note to teacher:  
Prior to beginning this unit try to take students outside with clipboards and have them jot 
down what they notice about plants and flowers. If this is not possible you can take them 
on a virtual field trip. 
 
Schema charts are a useful way of helping students to clarify and refine their thinking.  
Schema can be considered as opening a mental file – accessing what they know about a 
topic. Students (or teachers) will record thinking on post-its of what they know about the 
topic or question that is posed. After each read aloud, children will note new learning and 
misconceptions. Student will determine what information is important and what information 
should be deleted. (see resources for sample charts) 
 
  Schema at a Glance – What’s Key for Students? 

 Readers activate their prior knowledge before, during, and after reading. 

 Readers use schema to make connections  

 Readers distinguish between connections that are meaningful and 
relevant and those that are not. 

 Readers build, change, and revise their schema when they encounter new 
information in the text, engage in conversations with others, and gain 
personal experience. 

 Readers use schema to enhance understanding. 
                             (adapted from Keene and PEBC, from Debbie Miller’s, Reading with Meaning) 

 
 
 
 
 
 
 
 
 
 
 
 
Task 1 Detailed-  Schema Chart 
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     Students will use a schema chart to conceptualize their knowledge about plants. 
 

 Pose a question such as “What do we know about Plants?”  Ask students to 
think about what they already know about plants.  Have them turn and talk to 
their partner and shared their knowledge. Students (or teacher) will write the 
information on post-its and place it under the schema chart. 

 After reading aloud information on plants stop at various points and ask 
students to turn and talk to their partner about what they have just read. Is 
there any new information?   
 

 Have students share any new learning and add it to the chart under “New 
Learning. 

 When the readings are complete, have students look at the chart and 
determine what information on the post-its are misconceptions and move the 
sticky notes the heading labeled misconceptions. Prioritize the remaining 
sticky notes in order of importance.  
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Performance Task # 1 Scoring Guide 

 
 

4 3 2 1 

 All 
“Proficient”  
criteria met 
plus: 

  Identified 
new learning 
while noting 
misconcepti
ons on more 
than one 
post-it 

 Asked and 
answered 
questions about 
key details of the 
text 

 Identified new 
information as it 
related to the 
main idea and 
details of the 
text. 

 Demonstrated 
command of the 
conventions of 
standard English 
capitalization, 
punctuation, and 
spelling when 
writing. 

 
 
 

 

 Meets 2 of 
the 
“Proficient” 
(3) criteria 

 Meets fewer 
than 2 of the 
“Proficient” (3) 
criteria 

 Task to be 
repeated after 
re-teaching 

 Comments: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Performance Task # 2 
In Detail 

Power Standards:  
 
RI.1.1, RI.1.2, RI.1.4 
 
Supporting Standards: 
 
RF..1.2, RF.1.3, RF.1.4, L.1.2, SL.1.1, SL.1.5, SL.1.6 

 
Note to teacher:  This task will be continuous throughout the unit as student explore 
new vocabulary. During this task you will provide modeling and providing support 
for the word books.A new word is best learned as a concept rather than in isolated 
word study. To implement deep vocabulary awareness, words should be taught in 
the context that they appear. Graphic organizers are helpful in understanding key 
concepts and may be added to their books. You may read books you have 
available in class or links found in the resource section. Select vocabulary you think 
would be most crucial to the study of plants and are found in the books students will 
read or listen to. Model the think aloud strategy as you come to an unfamiliar word 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #1 

21st Century Learning Skills 
Specific to Task #1 

 √ Check all those that apply for each task: 
 

❑ Math 

❑ Science 

❑ Social Studies 

❑ Music/Arts 

❑ Technology 

❑ Other 

 
 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 

❑ Innovation and Creativity  

√ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 
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or phrase. Read through the text or section, pausing to discuss key words and 
phrases of interest. This lesson should be repeated with different texts. 
 

Task 2 Detailed – Botanist Word Books 
 

    Students will determine the meanings of words and phrases by  
    creating a “Growing Words” book. 
 

 You will listen to your teacher read a __________ about 
__________(Plants/Flowers/Gardens). As you listen to the information think 
about words or phrases that might be interesting, confusing, or particulally 
important. Jot down the words. 

 Turn and talk to your partner about the words you pointed out. What made you 
select this word? 

 You will create a “Botanist Word Book” to help you remember all of these 
important words. You may want to include drawings or charts in your book, 

 As we continue through this unit you may want to add any other special of 
interesting words to your book. 
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Performance Task # 2 Scoring Guide 

 

4 3 
 

2 
 

1 

 All “Proficient”  
criteria met 
plus: 

 Identified a 
variety of 
words and 
could 
accurately 
determine 
meaning 
using context 

 Asked and 
answered 
questions to 
determine meaning 
of words/phrases. 

 Identified key 
words or phrases. 

 Took notes while 
listening to text. 

 Added words to 
booklets with 
correct 
representation 
(drawing or written) 

 Demonstrated 
command of the 
conventions of 
standard English 
capitalization, 
punctuation, and 
spelling when 
writing. 

 
 
 

 

 Meets 3-4 of the 
“Proficient” (3) 
criteria 

 Meets fewer than 3 of 
the “Proficient” (3) 
criteria 

 Task to be repeated 
after re-teaching 

 Comments: 

 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Interdisciplinary Connections and Related 
Power Standards 

Specific to Task #2 

21st Century Learning Skills 
Specific to Task #2 

√ Check all those that apply for each task: 
 

❑ Math 

√   Science 

❑ Social Studies 

❑ Music/Arts 

❑ Technology 

❑ Other 

 
 

 Check all those that apply for each task:  
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 

❑ Innovation and Creativity  

√ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 

 
 

 
Performance Task # 3 

In Detail 

 
Power Standards:  

 
RI.1.1, RI.1.2, RI.1.4 
 

Supporting Standards: 
 
RF..1.2, RF.1.3, RF.1.4, L.1.2, SL.1.1, SL.1.5, SL.1.6 

 
 
 
 

Task 3 Detailed -   How to Grow a Garden Presentation 
 
               Students will identify what a plant needs to survive and develop a  
               presentation that highlights their knowledge. 
 

 Student will select one way to demonstrate their knowledge of plants and flowers. 
Some suggestions for possible presentations include: 
                         

 A Play 
 Poem/song 
 Poster 
 Video (informational) 
 Picture Book/How-to Book 
 Written report or letter to the principal 



19 
 

Plainfield School District 

 
 

 

Research-Based Effective  
Teaching Strategies 

21st Century Learning Skills 

 Check all those that apply to the unit: 
 

❑ Identifying Similarities and Differences 

√ Summarizing and Note Taking 
√ Reinforcing Effort, Providing Recognition 

❑ Homework and Practice 

√ Nonlinguistic Representations 

 Check all those that apply to the unit: 
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

 A Model  
 Oral Report 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Performance Task # 3 Scoring Guide 

 
4 3 

 
2 
 

1 
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 All 
“Proficient” 
criteria plus: 

 Student 
demonstrates 
full 
knowledge 
(more than 
required) 
through 
explanations 
and 
elaboration. 

 Showed a 
high level of 
creativity in 
presentation. 

 

□  Presentation 

identified key details 
of the topic. 

□  Student used key 

vocabulary correctly 
as it related to the 
topic. 

□  Student presents 

information in a logical 
sequence. 
 
 
 
 
 
 

 Meets _2__ 
of the 
“Proficient” 
criteria 

 

 Meets fewer than 
_2_ of the 
“Proficient” criteria 

 Task to be 
repeated after re-
teaching 

 Comments: 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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√ Cooperative Learning 
√ Setting Objectives, Providing Feedback 

❑ Generating and Testing Hypotheses 

√ Cues, Questions, and Advance Organizers 
√ Interdisciplinary Non-Fiction Writing 

❑ Flexibility and Adaptability 

❑ Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 

❑ Other 

 

 

 

 

 

Instructional Resources and Materials 
 

Physical Technology-Based 

  

  Science text chapters 1 and 2 

 

 The Tiny Seed by Eric Carle 

 

 Henry Helps Plant a Garden by 

Beth Bracken 

 

 What is a Plant? By Bobbie 

Kalman 

 

 Plant Secrets by Emily Goodman 

 

  

 http://www.discoveryeducation.com/ 
 

 http://www.prometheanplanet.com/en-us/ 
 

 http://exchange.smarttech.com/#tab=0 
 

 http://www.bhg.com/gardening/yard/garden-
care/building-a-new-garden/#page=1 

 

 https://www.youtube.com/watch?v=CX2m2n2uDAE 
 

 https://www.youtube.com/watch?v=zPqnYYI2Uq8 
 

Interdisciplinary Connections and Related 
Power Standards 

Specific to Task #3 

21st Century Learning Skills 
Specific to Task #3 

√ Check all those that apply for each task: 
 

❑  Math 

√   Science 

❑ Social Studies 

√   Music/Arts 
√   Technology 

❑ Other 

 
 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

❑ Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 

❑ Other 

 

http://www.discoveryeducation.com/
http://www.prometheanplanet.com/en-us/
http://exchange.smarttech.com/#tab=0
http://www.bhg.com/gardening/yard/garden-care/building-a-new-garden/#page=1
http://www.bhg.com/gardening/yard/garden-care/building-a-new-garden/#page=1
https://www.youtube.com/watch?v=CX2m2n2uDAE
https://www.youtube.com/watch?v=zPqnYYI2Uq8
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 Plants are Alive! By Molly Aloian 

 

 Ocean Sunlight:  How Tiny Plants 

Feed the Seas by Penny Chisholm 

 

 Curious George Plants a Tree by 

Monica Perez 

 

Wonders Resources: 

Plants and Flowers 

 

Reading/Writing Workshop: 

Unit 3: Ready, Set, Grow! 28-29, 
Words to Know 30-31, Time to Plant! 

 https://www.youtube.com/watch?v=XjNt7kG1Dhg  
     ( plant part activities to create) 

 https://www.teachervision.com/plants/printable/4498
6.html (plant parts printable) 

 

 http://www.pinterest.com/margaret6614/plant-unit/ 
(plant unit) 

 

 http://kids.nationalgeographic.com/ 
 

 http://www.macmillanmh.com/ 
 

Task 1 

Differentiation 
Strategies 
(Additional 
Supports + 

Enrichment) 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially Designed 
Instruction for 

Special Education 
Students 

Strategies for 
English Language 

Learners 

-Think Alouds 

 Students read text 
aloud. As they 
read they pause 
to discuss what 
was read. 

-Say Something 

 Students read text 
aloud in portions. 
They pause to all 
“say something” 
about the text. 

-Guided Questions 

 Who? When? 
Where? What? 
Why? Questions 
asked on the level 
of the students 
understanding.  

 
Enrichment: 

 Pick higher level 
books  

 Choose higher 
level guided 
questions 

 

-Use multimodality 
resources that go beyond 
print: 

 Images 

 Animation 

 Sound/music 

 Performance 
-Think Alouds 

 Students read text 
aloud. As they 
read they pause 
to discuss what 
was read. 

-Say Something 

 Students read text 
aloud in portions. 
They pause to all 
“say something” 
about the text. 

-Guided Questions 

 Who? When? 
Where? What? 
Why? Questions 
asked on the level 
of the students 
understanding.  

 

-Review I.E.P. to develop 
specific interventions and 
strategies for those 
students with Special 
Needs 
 
-Below are some 
suggestions: 

 Alter the 
environment to 
provide low-
distraction work 
areas. 

 Break assignment 
into short, 
sequential steps. 

 Create a safe 
environment for 
learning by 
employing 
effective 
motivational 
techniques. 

 
 

 

-Visual Associations: 

 Vocabulary 
Center 

 Marzano’s 
Vocabulary with 
squares diagram 

 Reread to 
reinforce 
vocabulary 

 Use pictures to go 
with vocabulary 

-Small group instruction or 
work: 

 Hear thought 
provoking 
questions to 
promote 
interaction. 

 Do follow up 
activities using 
different formats 
and materials. 

 Use graphic 
organizer. 

https://www.youtube.com/watch?v=XjNt7kG1Dhg
https://www.teachervision.com/plants/printable/44986.html
https://www.teachervision.com/plants/printable/44986.html
http://www.pinterest.com/margaret6614/plant-unit/
http://kids.nationalgeographic.com/
http://www.macmillanmh.com/
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34-43, Comprehension 44-45, Food’s 
Journey 88-89, A Look at Breakfast 
94-103 

 

Literature Anthology: 

Unit 2: Kids Can Help! 82-85 

Unit 3: The Big Yuca Plant 28-45, How 
Plants Grow 46-49, A Food Chart 102-
103 

 

Literature Big Books: 

Mystery Vine 1-33 

Where Does Food Come From? 1-33 

 

 

 

 

 http://2.bp.blogspot.com/-Kg-

Y02iUp6E/UzDYYCMT9WI/AAAAAAAAkbE/hUfoaW

oxmBw/s1600/Picture4.jpg 

 

 http://mrsjumpsclass.blogspot.com/search?q=spider

s (sample schema charts) 

Task 2 

 http://urbanext.illinois.edu/gpe/glossary/index.html 

(this link has a glossary of words with charts that 

students can use to create a “Growing Words” 

anchor chart) 

 

 http://urbanext.illinois.edu/gpe/tg/index.cfm 

(excellent, grade- appropriate interactive lessons for 

this unit) 

 

 

 http://urbanext.illinois.edu/firstgarden/basics/index.cf

m (Gardening Basics- kid’s guide) 

 

 http://www.scholastic.com/teachers/lesson-

plan/seed-sensation (introductory lessons on seeds  

Suggested Book Lists: 

 http://www.thematicunits.theteacherscorner.net/plan

ts.php (poems & songs planting popcorn, and scroll 

down for an extensive book list) 

 

 http://www.scholastic.com/teachers/lesson-

plan/books-teaching-about-plants-and-trees 

 

 http://literacylaunchpad.blogspot.com/2009/08/20-

places-to-find-free-childrens-books.html (free online 

book sites) 

Power Points: 

 www.xpowerpoint.com/ppt/how-to-grow-plants.html 

 

http://2.bp.blogspot.com/-Kg-Y02iUp6E/UzDYYCMT9WI/AAAAAAAAkbE/hUfoaWoxmBw/s1600/Picture4.jpg
http://2.bp.blogspot.com/-Kg-Y02iUp6E/UzDYYCMT9WI/AAAAAAAAkbE/hUfoaWoxmBw/s1600/Picture4.jpg
http://2.bp.blogspot.com/-Kg-Y02iUp6E/UzDYYCMT9WI/AAAAAAAAkbE/hUfoaWoxmBw/s1600/Picture4.jpg
http://mrsjumpsclass.blogspot.com/search?q=spiders
http://mrsjumpsclass.blogspot.com/search?q=spiders
http://urbanext.illinois.edu/gpe/glossary/index.html
http://urbanext.illinois.edu/gpe/tg/index.cfm
http://urbanext.illinois.edu/firstgarden/basics/index.cfm
http://urbanext.illinois.edu/firstgarden/basics/index.cfm
http://www.scholastic.com/teachers/lesson-plan/seed-sensation
http://www.scholastic.com/teachers/lesson-plan/seed-sensation
http://www.thematicunits.theteacherscorner.net/plants.php
http://www.thematicunits.theteacherscorner.net/plants.php
http://www.scholastic.com/teachers/lesson-plan/books-teaching-about-plants-and-trees
http://www.scholastic.com/teachers/lesson-plan/books-teaching-about-plants-and-trees
http://literacylaunchpad.blogspot.com/2009/08/20-places-to-find-free-childrens-books.html
http://literacylaunchpad.blogspot.com/2009/08/20-places-to-find-free-childrens-books.html
http://www.xpowerpoint.com/ppt/how-to-grow-plants.html
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 http://view.officeapps.live.com/op/view.aspx?src=htt

p%3A%2F%2Fwww.vrml.k12.la.us%2Fdcarroll%2F

PowerPoint%2FScience%2FParts%2520of%2520a

%2520Plant%2520-%2520PowerPoint.ppt 

 

 

 

 

Lesson to Support Tasks 

RI.1 
To teach students how to read closely: 

 Before introducing a text, identify the main idea or message for yourself.  Go through 

the book and notice the details that support it and flag them with sticky notes.  Then, 

plan out prompts and questions that you will pose to students.  We liken this process to 

Hansel dropping those pebbles leading homeward; by planning questions ahead of 

time, you can more easily guide students to spot the main idea.  Conversely, when 

teachers don’t plan, lessons can go awry.  For example, if the main idea of a passage 

is that cities create heat (cars, buildings, people) and thereby change the weather, and 

you don’t recognize that this is what students should be reading for, then it becomes 

difficult to pose a proper “trail” of questions leading students toward the text’s 

significant details. 

 

 During a lesson or while conferring, be sure to give students sufficient time to consider 

the questions and prompts you pose.  Figuring out the author’s main idea or message 

is often hard, subtle work.  Don’t hesitate to rephrase prompts if students seem stuck.  

Remind them that they can look for answers in the text, reread, study illustrations, and 

so forth.  Providing time for students to respond can make all the difference in the 

world. 

 

 Use a text or passage that is brief enough to be read more than once, so that students 

can begin with an overall understanding before homing in on specifics.  As you read, 

pause occasionally to pose questions about words, actions, and details that require 

students to look closely at the text or illustrations for answers.  (Note: When your goal 

is to demonstrate where in the text you found something to support your reasoning, 

make sure that the text is large enough for students to see and interact with.  Charts, 

enlarged texts, and whiteboards help.) 

 

 Model close reading by thinking aloud as you scrutinize a text’s words, sentence 

structures, and other details to understand its meaning.  To focus students’ attention, 

write on sticky notes and place them on the text, use chart paper, annotate in the 

margins, and/or highlight via a tablet or whiteboard. 

http://view.officeapps.live.com/op/view.aspx?src=http%3A%2F%2Fwww.vrml.k12.la.us%2Fdcarroll%2FPowerPoint%2FScience%2FParts%2520of%2520a%2520Plant%2520-%2520PowerPoint.ppt
http://view.officeapps.live.com/op/view.aspx?src=http%3A%2F%2Fwww.vrml.k12.la.us%2Fdcarroll%2FPowerPoint%2FScience%2FParts%2520of%2520a%2520Plant%2520-%2520PowerPoint.ppt
http://view.officeapps.live.com/op/view.aspx?src=http%3A%2F%2Fwww.vrml.k12.la.us%2Fdcarroll%2FPowerPoint%2FScience%2FParts%2520of%2520a%2520Plant%2520-%2520PowerPoint.ppt
http://view.officeapps.live.com/op/view.aspx?src=http%3A%2F%2Fwww.vrml.k12.la.us%2Fdcarroll%2FPowerPoint%2FScience%2FParts%2520of%2520a%2520Plant%2520-%2520PowerPoint.ppt
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To help students to determine what the text says explicitly: 

 Model how to determine an author’s message by saying what happened (literature) and 

naming the important facts (informational).  As you do, point to words, sentences, 

illustrations, and text features as evidence and record on chart paper or graphic 

organizers (see online resources at www.corwin.com/thecommoncorecompanion). 

 

 Over weeks of working with different texts, continue to guide students to determine 

deeper meanings on their own.  Use sentence stems and other graphic organizers to 

support students’ explanations of what happened and their recall of important facts; use 

think-alouds so students hear how you arrive at what texts mean, and point to specific 

places in the text to support your conclusions. 

 

To help students make logical inferences from a text: 

 Select texts to read aloud or share with students that allow them to make logical 

inferences.  Ask questions that lead them to infer (I wonder why he did that?  I wonder 

what she thought?  I wonder why the boy in the illustration looks sad?).  As students 

answer these questions, ask them to explain how they arrived at their conclusions 

using specific words and phrases in the text. 

 

 Routinely ask students to show you the textual evidence that supports their inferences. 

 

To support students in asking and answering questions about key details in a text: 

 Model asking questions about a text by writing questions on chart paper or annotating 

in the margins when using a whiteboard.  Try to ask more analytical (how, why) 

questions than literal (who, what, where, when) questions. 

 

 Elaborate on what led you to ask a question.  When reading a book about beavers, you 

might say, “Whenever I see a picture of a beaver, they’re chewing on a tree branch.  I 

wonder why they do this?”  This will help students recognize that a question is typically 

an extension of something we already know. 

 

 Demonstrate how the answers to many of their questions can be found in the text.  If 

the text is on a chart or in a big book, mark the answers to questions with sticky notes 

or highlighting tape, calling attention to the exact words that help answer a question. 

 

http://www.corwin.com/thecommoncorecompanion


26 
 

Plainfield School District 

 
 

To help your English language learners, try this: 

 Work with small groups to help students feel more comfortable sharing ideas.  Make 

sure that each student has a copy of the text or that the text is large enough for them all 

to see comfortably.  Allow students time to read a text or a portion of one several times 

to make sure they have a basic understanding before focusing on key ideas or making 

inferences. 

 

 Model asking questions using a short text or poster-size photograph.  Elaborate on 

what leads you to ask questions and point to words and illustrations that provide 

answers. 

 

RI.2 
To have students determine the central ideas, message, or main topic of the text: 

 Make talking about the central or main message (literature) and main topic 

(informational) a routine part of what you do when you read aloud to students or confer 

with them. 

 

 Think aloud about how you determine the author’s central message and main topic, 

and point out the details – words, sentences, and illustrations – that helped you reason 

and infer. 

 

 Share big books or enlarged texts with students and have them participate in figuring 

out the author’s central message or main topic by attending to specific words, phrases, 

and images in the text. 

 

 Plan lessons that demonstrate how the illustrations in both literature and informational 

text help readers figure out and elaborate on the central message or main topic.  

Repeat similar lessons throughout the year in which students study illustrations to 

glean information. 

 

 Guide students to consider how the title, headings, pictures/captions, and bold words in 

an informational text help readers figure out the main topic, pointing out to students 

when the author plainly states the main idea in a paragraph’s first sentence and other 

places. 

 

To have students analyze the development of the central message: 

 Help students to recognize that focusing on the elements of story grammar (i.e., 

character, setting, problem, main events, and resolution) is one of the most effective 
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ways to determine how a story is developing.  Use a story grammar graphic organizer 

to illustrate this point (www.corwin.com/thecommoncorecompanion).  

 

 Give students regular practice in thinking and talking about the main character in a 

story they’re reading on their own.  For example, they might think about the problem 

that character has, how other characters support the main character or stand in his or 

her way, and how the main character eventually solves the problem or resolves the 

conflict.  

 

To have students retell or recount stories, including fables and folktales: 

 As you read aloud, introduce students to different types of stories, such as realistic 

stories, adventure stories, graphic novels, folktales, and fantasy stories.  Give students 

opportunities to discuss them and then compare and chart the attributes of the different 

types. 

 

 After a story has been read a couple of times, demonstrate how to retell/recount it.  

First, explain that a retell/recount involves an opening statement, followed by key 

events listed in sequential or chronological order, and a conclusion.  Have students 

practice retelling/recounting stories orally by working with partners and then sharing 

with the class. 

 

 Engage students in an activity called “Story Bookends,” in which a story is read aloud 

and then students decide on the problem the main character is experiencing (the left 

bookend) and the resolution (the right bookend).  Two students then illustrate the 

bookends on separate pieces of chart paper.  Next, engage the entire class in a 

discussion of the “events” that should go in the middle, and ask for volunteers to 

represent or stand in for each “event.”  Line up the students representing the two 

“bookends” and the “events” in the front of the classroom in chronological order and 

have them describe how the problem is resolved. 

 

To have students identify the main topic of an informational text and recall key 

supporting details: 

 Help students understand that by attending to the title and the front and back cover 

illustrations, readers can get a general sense of what a text is about. 

 

 Direct students to pay close attention to section titles, words in bold, and illustrations 

before, during, and after they read. 

 

http://www.corwin.com/thecommoncorecompanion
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 Help students identify words that are repeated frequently, since these often refer to the 

key details the author wants readers to know. 

 

To have students identify the focus of a specific paragraph within a multi-paragraph 

text: 

 Teach students what a topic sentence is and how it most often comes at the beginning 

or end of a paragraph. 

 

 Think aloud your process for noticing special vocabulary or repeated/related words that 

provide clues to the main topic, such as eat, meal, plants, diet, and feeding in a 

paragraph whose main topic is “what deer eat.” 

 

 Give students practice in locating topic sentences and identifying the details that 

support them.  Project a paragraph on a whiteboard, think through with students’ help 

what the topic sentence might be, and then underline or annotate the key details. 

 

 

To help your English language learners, try this: 

 Bring in actual bookends (realia) to help make the “Story Bookends” activity more 

concrete. 

 

 Make certain that students understand the academic vocabulary you’re using, such as 

the terms main character, problem, and resolution. 

 

 Have students work in small groups to practice retelling stories orally.  Use pictures as 

props to help students’ retellings.  Encourage students to act out the stories. 

 

 Have students work in small groups to practice sharing main ideas and details orally 

from nonfiction text.  Use pictures as props to help them describe the main topics and 

supporting details, pointing to the text as appropriate to show where in the text the 

information is presented. 

 

RI.4 

To have students ask and answer questions about unfamiliar words and phrases in a 

text: 



29 
 

Plainfield School District 

 
 

 Explain to students that understanding what individual words mean has everything to 

do with how well they understand a text.  It’s the reader’s job to be on the lookout for 

words he or she understands or doesn’t understand. 

 

 When working with students in whole-class and small-group settings, and when 

conferring one-on-one, encourage students to acknowledge when they don’t know what 

a word or phrase means.  Explain that the best readers readily pause when they don’t 

know a word, admit to themselves they’re confused, and work to figure it out.  Share 

words that you yourself find confusing; it’s also fine occasionally to pretend you don’t 

know the meaning of a word or phrase to demonstrate this process. 

 

 Using both fiction and nonfiction, think aloud as you decode a word, puzzling through 

how to read it, and contrast it with thinking aloud about your process for understanding 

what words mean.  Chart various strategies for each of these processes and refer to 

them frequently to demonstrate the difference between decoding and comprehension 

(www.corwin.com/thecommoncorecompanion). 

 

 Instead of simply telling students the meaning of an unfamiliar word when reading 

aloud or sharing a text, mark the text with a sticky note and return to it later and help 

students figure it out.  Provide students with sticky notes to mark their own texts when 

reading in small groups or independently. 

 

 Show students how to use the words and sentences surrounding an unknown word to 

figure it out.  Also, be sure to explain and show examples of instances when using 

context clues is not helpful.  For example, the sentence “These sod houses were very 

cozy” would not help a reader figure out the meaning of cozy. 

To have students interpret the meanings of words and phrases as they are used in a 

text: 

 Work with students regularly to help them figure out the meanings of unknown words 

and phrases instead of telling them what the words or phrases mean. 

 

 Direct students to use the pictures that accompany stories, poems, and songs, and the 

illustrations, photos/captions, and diagrams in informational texts to determine the 

meanings of words or phrases. 

 

 Select words to teach explicitly that are most important to understanding an author’s 

message.  For example, when reading Hurty Feelings by Helen Lester, we would teach 

the word fragile and she (a hippo) is most definitely sensitive and “breakable”—at least 

on the inside. 

 

http://www.corwin.com/thecommoncorecompanion
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 Show students how authors often include the meaning of a word in the sentence itself 

or in one that follows.  Two examples are “Woodchucks dig burrows, or holes, in the 

ground, where they hibernate for the winter” and “Canine teeth are for biting and 

tearing your food.” 

 

 Guide students to identify root words and affixes to help them understand what a word 

means.  Take apart compound words and work with homophones, synonyms, and 

antonyms as well. 

 

 Devote a large section of your wall space to the posting of vocabulary charts, word 

webs, and so on that you’ve generated with students so that you have easy access to 

them when you want to review or add to the lists. 

 

To have students identify and determine the figurative meanings of words and phrases: 

 Keep a basket of books that contain rich vocabulary and figurative language to read 

aloud and for students to read on their own. Helen Lester’s and Margie Palatini’s 

picture books are among those you’ll want to include. 

 

 Provide each student with a copy of a poem or song containing figurative language or 

project the text on a whiteboard.  Read the text several times and allow students time 

to discuss what it means.  Help students identify figurative words and phrases and help 

them recognize how they help create a picture in a reader’s mind.  Note that any 

attention given to figurate language (similes, metaphors, alliteration, idioms, and 

onomatopoeia) in grades K-2 should be done with a light and playful touch. 

 

 Give students opportunities to illustrate idiomatic figures of speech, such as “butterflies 

in my stomach” and “a fish out of water.”  The resulting illustrations might be compiled 

into a book. 

 

To have students describe how words and phrases supply rhythm and meaning in a 

story, poem, or song: 

 Have students look back through a text that has been read aloud or shared to identify 

words and phrases they find interesting or pleasurable, and ask them to explain why.  

They might say that they like the way a word sounds or that they’ve never heard it 

before.  We want students to learn to love words and enjoy distinguishing shades of 

meaning. 
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 Post a running list of onomatopoeic words (words like whoosh, clang, click, burp) since 

onomatopoeia shows up frequently in children’s books.  These kinds of words are fun, 

and children can easily incorporate them into their own writing to give it voice. 

 

 Help students recognize that when we want to highly exaggerate or emphasize 

something, we often use hyperbole.  For example, the phrase “I’ve told you a million 

times not to do that” means I’ve told you repeatedly. 

 

 Select alliterative poems and rhymes, such as Peter Piper picked a peck of pickled 

peppers” to read with students.  Help them see how repeating the same sounds at the 

beginnings of words is similar to rhyming words at the ends of lines of poetry. 

 

To help your English language learners, try this: 

 Meet with a small group of students for interactive read-aloud or shared reading to 

allow them to talk about words whose meanings they don’t know and for you to help 

them in an intimate setting. 

 

 Facilitate conversation about words students love or find interesting.  Create a chart on 

which to record these words. 

 

W.5 
To help students respond to questions and suggestions from peers: 

 Provide opportunities for students to receive feedback from classmates on their writing.  

In writing workshop classrooms, this is called the “writing share” and occurs at the end 

of the workshop.  Several students read their pieces of writing as their classmates 

listen carefully; the classmates then ask thoughtful questions and make helpful 

comments.  Students need to be taught how to give constructive feedback over many 

weeks and with considerable modeling from you.   Teach students to first comment on 

what they like, ask questions that may help the writer to clarify meaning, and perhaps 

make a suggestion or two. 

 

 As students ask questions of each student author and make suggestions, record, on a 

special form, some of their key questions and suggestions for how to improve the piece 

(see a sample form at www.corwin.com/thecommoncorecompanion).  After the student 

author finishes sharing, give her the form to place in her folder so she will have it for 

reference when revising her piece.  You will have to moderate how much you write for 

different students based on what the students are capable of reading back on their 

own. 

 

http://www.corwin.com/thecommoncorecompanion
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To help students focus on a topic. 

 Help students select topics for their stories, informative/explanatory pieces, or poems 

that are broad enough that students will be able to round up sufficient information, but 

not so broad that the pieces cover everything under the sun.  That said, in kindergarten 

and first grade, it is typical and acceptable for students to write bed-to-bed stories—that 

is, stories that relate everything that happened during a particular day, outing, or event.  

Or when writing nonfiction, they might write “All About” a particular animal, city, or 

holiday.  As students move from first grade to second grade, and with explicit 

instruction and practice, they are more capable of understanding why—and how—to 

narrow their topics. 

 

 Decide on a writing project that relates to a social studies topic, such as Eastern 

Woodland Indians.  Divide the topic into subtopics (such as where the Eastern 

Woodland Indians lived, what their homes were like, what they ate) and stock the 

classroom with reference books and articles.  Then assign each student to select one 

of those subtopics and write what he or she knows about it.  After students have 

completed the writing assignment, have all those who chose the same topic get 

together and read what they wrote to one another.  Then allow students to add to their 

pieces the new information they learned from their classmates. 

 

To help students add details to strengthen their writing: 

 The term details is chameleonlike in grades K-2, given that children across this grade 

range are at vastly varied levels of literacy.  In kindergarten, revising in general and 

adding details in particular is usually a matter of crossing out or adding a word or two—

and maybe adding a sentence to the end or drawing a picture.  Demonstrate how to 

add details to a piece of writing, and when you confer one-on-one with students, help 

them locate where they want to add words or facts.  Most of all, helping students find 

topics that are neither too narrow nor too broad in turn helps them arrive at a good 

amount of detail for their pieces.  For first and second grade, the advice is fairly similar.  

Assess what students can do and guide them to make just a few simple changes that 

will life the quality of their writing.  To move students toward writing more complex 

sentences, model how to use connecting words such as like and because.  This 

scaffolds their ability to add more elaborate phrases. 

 

To help students revise their pieces: 

 Have students read their pieces to a small group of peers, receive suggestions from 

them, and then change their writing if the suggestions would improve the piece.  For K-

2 students we’re not talking about heavy-duty revision: in kindergarten revision involves 

simply adding a word or two, maybe a sentence or two later in the year; and in first and 
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second grade revision includes adding or changing a sentence or two, adding a 

definition to clarify a term, or including a more enticing opening or closing sentence. 

 

To help students edit (proofread) their pieces: 

 Begin making an editing checklist with students at the start of the school year, rather 

than posting a ready-made list with each item already accounted for.  Add additional 

items as needed and as students’ writing warrants.  (An example of an editing checklist 

is provided in the online resources at www.corwin.com/thecommoncorecompanion.)  

 

 Even though “rereading to make sense” sounds more like revising than an editing 

checklist item, it should actually be number one on any editing checklist, since the goal 

of both revising and editing is to make the piece more comprehensible. 

 

To help your English language learners, try this: 

 Meet with students in a small group either before or after your revision and editing 

lessons to give them a leg up on understanding what you’ll be describing or a chance 

to process or practice what you’ve already taught. 

 

 Choose a few selected teaching points to help students with during revision and 

editing.  Base these few points on their proficiency levels in English.  Students new to 

English may do very little revision and editing, whereas students with good face-to-face 

communication skills in English might need more help with academic language and 

formal English. 

 

 Meet with students in a small group either before or after your revision lesson and help 

them think about the questions you or their peers are posing to help them strengthen 

their writing.  Be careful to focus any one revision lesson on either content (e.g., topic, 

vocabulary) or conventions (e.g., grammar, punctuation) so as not to overwhelm your 

students learning English. 

 

 Because vocabulary acquisition is key to improving English language learners’ reading 

and writing skills, look for fun, creative ways to explore words, colloquialisms, figurative 

language, and idioms.  All children benefit as readers and writers from such language 

play. 

 

W.8 
To have students recall information from print and digital sources to answer questions: 

http://www.corwin.com/thecommoncorecompanion
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 Have students keep content-area notebooks to record ideas and information they’re 

learning.  These notebooks are most effective when the pages are unlined, so that 

students can draw or write wherever they choose on a page.  Section these notebooks 

off as you begin a new topic and assign students tasks to do in them.  For example, if 

students are working with partners to research a particular bird, have them draw a 

picture of their bird in its natural habitat, or draw and label the bird’s food, or you might 

ask them to write all the things they already know about the bird before beginning the 

investigation. 

 

 Write the focus question in large print on chart paper so students can continually refer 

back to it as they read, write, and discuss. 

 

 Make sure all students understand the question they’re trying to answer.  Ask them to 

state the question in their own words and record it in their research notebooks. 

 

 Ask students to paraphrase often.  This is one of the most powerful techniques in 

content-area instruction because if students can state in their own words what they’ve 

heard you say or read, then they own the information in a way that wouldn’t have been 

possible if they had simply copied your question or information from the board into their 

notebooks. 

 

 Model for students how to recall and record notes on what they already know about a 

topic.  Devise a simple graphic organizer to help them list and label what they know 

and want to know. 

 

 Teach students how to take notes so they can do this as you read aloud or as they 

read texts.  Create graphic organizers on which they can list important words or 

phrases they hear as you read aloud, with spaces alongside where they can write why 

they think the words or phrases are important.  (For an example of such a graphic 

organizer, see the online resources at www.corwin.com/thecommoncorecompanion.) 

 

 Demonstrate the power of images and place value on the pictures students draw to 

convey information they’ve gotten from print, digital sources, and firsthand experiences. 

 

To help students recall information from experiences to answer a question: 

 Plan experiences (field trips, guest speakers) that will give students more information 

about the topic under investigation. 

 

http://www.corwin.com/thecommoncorecompanion
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 Inform students’ families about the topic so that they can do their part to build students’ 

knowledge.  Suggest some experiences families might initiate that would help students 

gather more information. 

 

To help students consider the credibility of the sources from which they get 

information: 

 As you read aloud to students to gather information on a research topic, keep a list of 

the titles and authors on chart paper.  Tell students that you’re doing this to help you 

remember where you got the information and later give credit to these authors.  This 

will model for students what they should, in later years, be able to do on their own. 

 

 As you read aloud to students, pay attention to the degree of expertise the author has 

on the topic.  If there are author notes, this information is often contained there.  Share 

with the students that an author’s knowledge of his or her subject is something you 

always consider when reading informational text. 

 

To help your English language learners, try this: 

 Working with students in small groups, facilitate conversations with them about their 

knowledge and experience with a topic.  Record their ideas on a chart, adding 

illustrations on the chart as necessary to ensure that all English language learners in 

the group comprehend the information.  Additionally, work with the students in the 

group to look up information in books, articles, and multimedia texts to build and 

develop their knowledge about a topic.  Add new information to the chart. 

 

 

 

 

 

 

 

 


